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ABSTRACT 
 
OCCUPATIONAL PROFILES OF AT-RISK YOUTH: 
A MULTI-CASE STUDY 
 
 
 
By 
Abigail Catalano 
December 2017 
 
Doctoral capstone project supervised by Jaime P. Muñoz, PhD, OTR/L, FAOTA 
 Occupational therapy’s work with at-risk and adjudicated youth is a practice area 
currently possessing a limited base of evidence. One significant need in this body of 
literature is for examination of evidence-based evaluation practices. This project 
describes implementation and results of an evaluation protocol, Primary Occupations for 
Work and Employment Readiness (POWER), designed to elicit comprehensive 
occupational profiles from participants. POWER consists of five assessment tools, 
supplemented by clinical observations and program data. The assessments included are 
the Occupational Self-Assessment (OSA), Model of Human Occupation Screening Tool 
(MOHOST), Double OT (DOT), Kawa River Model, and Role Checklist Version 3 
(RCV3). The data gathered from administration of the POWER assessment protocol has 
been analyzed and presented in this project as six occupational profile case studies, as 
 v 
well as discussion for continued strengthening of evidence-based practice in this area. 
Additionally, preliminary recommendations are discussed for future research into 
occupational therapy interventions and programming for the population of at-risk and 
adjudicated youth. 
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CHAPTER ONE - The Practice Scholar Capstone Project 
Work is a crucial occupation for many individuals living independently in the 
community. It provides a source of income, daily structure, productive use of time, and a sense 
of occupational identity (Smith, Petty, Oughton, & Alexander, 2010). For juvenile offenders, 
youth with disabilities, homeless youth, and other youth classified as at-risk or vulnerable, the 
path to assuming the worker role is rife with barriers. Some evidence suggests that occupational 
therapy intervention can assist these individuals in strengthening time management, social skills, 
community participation, motivation, attention, role identity, and employment rates (McFadden 
2010; Smith et al., 2010). These are outcomes that pose direct benefit to the population of 
employment-seeking at-risk youth, potentially enabling them to overcome barriers encountered 
on the path to employment. Literature that directly examines the application of occupation-
focused vocational training evaluations and interventions or their potential to improve the ability 
of at-risk youth in finding, attaining, and maintaining employment is limited.  
YouthWorks is a program of Goodwill of Southwestern Pennsylvania, established in 
1994 with the goal of providing vocational and workforce development services to at-risk youth 
in the Pittsburgh community. In 2012, YouthWorks began to offer the Re-Entry through 
Industry-Specific Education (RISE) program for individuals ages 17-24 facing significant 
barriers to employment, including but not limited to educational status, homelessness, disability, 
or possession of a criminal record. RISE consists of two major sub-components: vocational 
training encompassing construction and the trade fields, and classes allowing participants to 
prepare for and take the General Educational Development (GED) exams.  
From the time of its inception, participant attendance and rate of completion presented a 
consistent challenge to the RISE Program. In 2016, this challenge became a significant threat to 
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present and future program operations. To maintain funding, RISE is required to meet or make 
progress towards specific benchmarks set by the Partner 4 Work (P4W) workforce investment 
board. During the 2016 program year, RISE was expected to enroll 47 students into the program, 
with 85% of these enrollees completing the program, attaining a state-recognized certificate, and 
becoming employed by the second quarter post-program exit. Further, P4W expected that 65% 
of the enrollees remain employed at the fourth quarter mark. These benchmark numbers became 
unattainable during the 2016 program year due to the abnormally high drop-out rate that RISE 
experienced. Despite a strong curriculum and experienced staff, only 6 of the 15 individuals who 
originally comprised the January 2017 class of RISE completed the program. In response to this, 
a program evaluation targeting quality improvement and service enhancement was initiated by 
YouthWorks and the RISE Program to discern needs, strengths, and direction for future growth. 
The project undertaken in this current effort supports the program evaluation that was 
initiated at the start of the 2017 program year of RISE. For this current project, a needs 
assessment process occurred over a one-month period between February 6th, 2017, and March 
5th, 2017. Collection of data in this needs assessment occurred through the following means: 
clinical observation of instruction and student performance during vocational training and GED 
classes; individual semi-structured interviews with key staff members; informal individual 
interviews with RISE participants; and three focus groups, two comprised of staff members and 
one comprised of RISE participants. Through iterative analysis of the collected data, three major 
needs were identified: increasing and promoting carry-over of life skills application, matching 
student volition to the provided programming, and increasing program structure and objectivity. 
Aspects of these three areas were highlighted by students and staff alike; and overall, both 
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groups contributed insights and perspectives to culminate in a needs assessment encompassing a 
shared vision of areas for program growth. 
At this time, primary areas for growth of the RISE Program include concerns related to 
student engagement, application of life skills, and skill carry-over outside of the program. These 
are concerns that can be readily addressed by occupational therapy services through evaluation 
and subsequent intervention targeting the development of role competence, as well as 
exploration of occupational identity in key life roles. There exists a current opportunity to 
develop and implement an occupation-based evaluation protocol targeted at producing robust 
occupational profiles that provide a better picture of student performance, volition, and needs at 
program entry. Additionally, a future opportunity has emerged to expand existing programming 
to address these areas of need and upon service delivery as a whole. Through this trajectory of 
implementation, RISE aims to increase positive vocational outcomes for Pittsburgh’s population 
of at-risk youth seeking employment.  
Preliminary appraisal of the limited occupational therapy literature for this population 
indicates a positive impact on community participation, employment rates, and life skills for at-
risk youth who are engaged in alternative education programs that include vocational and life-
skill development (McFadden, 2010). Therefore, this project aims to support the delivery of 
current vocational and life-skills services, as well as to build the foundation for a future 
integrative occupational therapy life-skills component. Through development and administration 
of a comprehensive evaluation battery, data will be produced in the form of robust and 
exhaustive occupational profiles that will provide a basis for vocational and life-skills service 
provision in the RISE Program. Additionally, once a more complete understanding of the 
characteristics and needs of the individual participants has been developed, then a better 
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understanding of population as a whole through the lens of occupational therapy can begin to 
emerge.  
Successful delivery of an evaluation protocol with these assets and foci stands to not only 
bolster the outcomes of the RISE program, but also build evidence to support the implementation 
of similar programs for at-risk youth in occupational therapy practice. At this time, scant 
research exists specific to evaluation and intervention for populations involved in the criminal 
justice system (O’Connell & Farnworth, 2007).  For occupational therapy practitioners and other 
members of the interdisciplinary team in this arena, there is knowledge to be gained from the 
rigorous and objective examination of evidence-based programming—so that services can 
continue to grow and progress. This examination cannot occur until rigorous and evidence-based 
intervention is implemented, and the intervention itself cannot occur until objective evaluation is 
completed (American Occupational Therapy Association [AOTA], 2014). From the data 
produced by this project, occupation-based services can be developed that complement the pre-
existing vocational training, social, and educational services at YouthWorks and other vocational 
community re-integration sites for at-risk and adjudicated youth. 
Occupational therapists are uniquely equipped to evaluate and address the needs of at-risk 
youth who are seeking employment. This project aims to develop and implement an evidence-
based and person-centered evaluation protocol to compliment, bolster, and inform existing 
services provided by RISE and YouthWorks. In addition to providing support to the pre-existing 
vocational and educational services, it also aims to set the stage for development of an 
occupational therapy intervention component for future service delivery. Utilization of the 
occupation-based evaluation protocol developed in this project will produce insight into areas of 
participant performance that fall into the domain and practice of occupational therapy, thus 
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providing a framework for development of potential intervention programs. Through the data 
gathered by this project, a stronger and more complete picture of the population characteristics of 
at-risk and adjudicated youth will be formed. At the level of individual participants, the site, and 
the population as a whole, this data will provide a deeper understanding of skills necessary to 
attain, maintain, and succeed in a productive worker role. 
 
CHAPTER TWO - Review of Relevant Literature 
Thesis Statement 
Many youths who are classified as at-risk for criminal behavior are also previously 
adjudicated offenders, meaning they have been found guilty of committing an act of delinquency 
(Office of Juvenile Justice and Delinquency Prevention [OJJDP], n.d.). These previously-
adjudicated youths are three times as likely as their non-adjudicated peers to be incarcerated as 
adults, with 41% of adjudicated youth entering adult incarceration before the age of 25 (Aizer & 
Doyle, 2015). Court statistics indicate that juvenile incarceration has a strong negative 
correlation with high school completion, and a disproportionately high percentage of juvenile 
recidivism involves individuals who are minorities, have low educational status, or who come 
from single-parent or foster homes (Pennsylvania Juvenile Court Judges’ Commission, 2016). 
The increased risk of recidivism for youth possessing these characteristics highlights the need for 
supportive and educational service provision. 
In one of the first reviews targeting the broader realm of occupational therapy in forensic 
psychiatry settings, O’Connell and Farnworth (2007) identify vocational training as one of many 
potential areas of intervention for populations with criminal histories. Preliminary results from a 
more recent scoping review targeting occupational therapy’s role in the criminal justice system 
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also identified vocational training as a vehicle for community re-integration is a consistent focus 
across nearly 70 years of occupational therapy literature (Muñoz, Phillips, McTish, Ruggeri, & 
Catalano, 2017). McQueen and Turner (2012) reported that the attainment and maintenance of 
work and vocation during the community re-integration process improved long-term client 
outcomes, such as reducing frequency of need for subsequent mental health care services and 
lowering rates of recidivism.  
Given the high risk for recidivism of at-risk youth and evidence that occupational therapy 
practitioners can utilize vocationally-based interventions to address needs of persons in the 
criminal justice system, the PICO question guiding this literature review is as follows: “what 
characteristics of vocational programs support the attainment and maintenance of employment 
for juvenile delinquents and at-risk youth?” While best practices for occupational therapy 
practitioners providing vocation-focused evaluation and intervention for this population have yet 
to be established, it is beneficial to know the characteristics of successful programs. Answering 
this question will inform the ability of occupational therapy practitioners to provide effective 
supportive and educational services by implementing practices informed by present evidence.  
Synthesis of the Literature 
According to the Occupational Therapy Practice Framework (OTPF), work is an area of 
occupation encompassing employment interests, pursuits, seeking and acquisition, as well as job 
performance (AOTA, 2014). This is an area of particular importance during the transition from 
youth to adulthood, as finding employment and acquiring a worker role are normative 
expectations for adults. However, evidence suggests that the population of at-risk youth has 
characteristics that include, but are not limited to, issues with substance abuse, mental health 
diagnoses and conditions, and emotional and behavioral disabilities (McFadden, 2010). These 
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characteristics pose potential barriers to attainment and maintenance of work occupations and the 
worker role, but are also among areas where occupational therapists can provide intervention to 
increase adaptive skills, promote increased success, and facilitate development of occupational 
identities. Occupational identity, defined as a sense of self influenced by past participation in 
occupation and future aspirations as an occupational being, is a critical component of a person’s 
function—and an influential factor of performance as a whole (Taylor, 2017). 
At-risk and adjudicated youth often demonstrate a variety of characteristics that challenge 
their capacity to develop a strong, functional vocational identity. These characteristics can 
include issues with substance abuse, mental health diagnoses and conditions, and emotional, 
behavioral, and learning disabilities (McFadden, 2010; Smith et al., 2010). Among adjudicated 
youth with diagnosed disabilities, these have been self-identified as barriers to the process of 
transition out of services and into employed adulthood (Baltodano, Mathur, & Rutherford, 2005). 
Additional barriers these participants identified included lack of skills, lack of experience, and 
feelings of “unwanted-ness” stopping them from seeking competitive community employment. 
Substance abuse is also incredibly pervasive among this population; in recruiting participants for 
a longitudinal study of outcomes for adjudicated youth, Iselin and colleagues (2012) specifically 
needed to seek out individuals who were adjudicated on charges not related to controlled 
substances in order to maintain a diverse sample of participant backgrounds. While McFadden 
(2010) provides a profile of what the population of at-risk youth in alternative education 
programs may comprise, including these performance factors, it is not an exhaustive list. This 
brings to light another piece missing from the broad picture of vocational intervention with at-
risk and adjudicated youth: from the occupational therapy standpoint, we do not have a strong 
and working understanding of this population’s characteristics from within our theoretical 
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models. It is for this and the reasons described above that have necessitated the evidence 
supporting this proposal to be pieced together from a broad array of settings and perspectives. 
Within the realm of occupational therapy literature, there is very little information 
describing vocational training programs specifically designed for at-risk and adjudicated youth, 
and no studies were uncovered that reported intervention outcomes. For this reason, literature 
synthesized to support program development has been drawn from a broad array of 
interdisciplinary sources. Occupational therapy-based literature included in this synthesis 
encompasses: discussion of vocational training intervention in criminal justice as a whole 
(O’Connell & Farnworth, 2007; Stetler & Whisner, 2007; Smith et al., 2010; McQueen & 
Turner, 2012), vocational training intervention in mental health (Arbesman & Logsdon, 2011; 
Bullock & Bannigan, 2011); and non-vocational training literature relating to the populations of 
at-risk and adjudicated youth or incarcerated offenders (Lederer, Kielhofner, & Hawkins, 1985; 
McFadden, 2010). Beyond occupational therapy, literature published in the professions of social 
work and education has been included; however, this literature is comprised of mostly low-level 
research and is limited (Baltodano, Mathur, & Rutherford, 2005; Smith, Huey, & McDaniel, 
2015). See Appendix A for data tables detailing all studies informing this project. 
Among occupational therapy literature discussing vocational outcomes in criminal justice 
as a whole, designs are lacking a level of rigor; they are either qualitative and exploratory at most 
(McQueen & Turner, 2012), or otherwise descriptive and lacking empirical evidence (Smith et 
al., 2010). In an early review of literature encompassing occupational therapy in forensic mental 
health settings, O’Connell and Farnworth (2007) emphasize a need for more and higher quality 
evidence to build the profession’s knowledge base. This sentiment is echoed by Bullock and 
Bannigan (2011) in their systematic review of activity-based group intervention in mental health 
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vocational settings; that more rigorous studies are required to provide supporting evidence in an 
increasingly evidence-driven environment. Similar exploratory patterns can be seen in 
occupational therapy literature relating to juvenile justice, though none of these studies 
specifically targeted vocation.  For example, these studies examined and described the volitional 
patterns of juvenile delinquents (Lederer, Kielhofner, & Hawkins, 1985), or provided a critical 
appraisal of limited evidence for alternative education programs for at-risk and adjudicated youth 
(McFadden, 2010). Common across the limited occupational therapy literature with juvenile 
justice populations is a call for increased and more rigorous research within the profession; 
however, at this time, this is a call that has gone unmet. 
Summary  
The current level, depth, and breadth of knowledge informing occupational therapy-based 
vocational training for at-risk and adjudicated youth is relatively poor and piecemeal overall. The 
strengths of the synthesis of this literature owe themselves to the consensus reached by different 
professional perspectives with regard to the importance of educational engagement, adequate 
social skills training, and motivation for participation in vocational programming. Further, 
weaknesses are present in that the available evidence is quite diffuse over time and professional 
boundaries, lacking in rigor, and lacking in specificity to the population of at-risk and 
adjudicated youth. For these reasons, the synthesized literature is an amalgamation of many 
small pieces only beginning to contribute to a cohesive whole.  
The three major gaps remaining in this larger picture can be broadly described as the 
existence of little rigorous outcomes research, little data pertaining the success or lack of success 
for specific occupational therapy interventions, and an only rudimentary occupational therapy 
perspective on the population characteristics of at-risk and adjudicated youth. Before rigorous 
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and evidence-based occupational therapy intervention can begin to occur with this population, 
our understanding of the population’s fundamental characteristics must be strengthened. 
Additionally, as is dictated by the occupational therapy process, evaluation and an understanding 
of the occupational profile must come before intervention. Therefore, through structured and 
comprehensive research strategies, the guiding focus of this program seeks to help answer the 
question: what are the characteristics and occupational profiles of individuals in this population 
who are receiving vocational training services in a community setting? 
 
CHAPTER THREE – Theoretical Framework 
The structure of this project is grounded in the Model of Human Occupation (MOHO), a 
theoretical framework that conceptualizes occupational performance and behavior as the 
outcome of dynamic interactions between the person, their environment, and the tasks in which 
they engage (Taylor, 2017). Through MOHO, occupational therapists are provided a lens for 
examining individuals and their occupational performance capacities, including the interaction of 
these with social and physical aspects of the environments in which they engage. There are many 
aspects of MOHO that make it particularly relevant to youth in the RISE Program. These 
include: the model’s strong discourse on development of roles, habits, and routines contributing 
to an occupational identity; the role that motivation for participation plays in performance; and 
the processes underlying the development of performance skills. The theoretical structures in 
MOHO make it a strong and effective framework for a vocational training program focused on 
application of life skills, volition, and adaptive behavior to the worker role. 
There exists an array of robust and psychometrically sound assessment tools such as the 
Model of Human Occupation Screening Tool (MOHOST), the Occupational Self-Assessment 
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(OSA), and the Role Checklist Version 3 (RCV3) based in this model. These tools contribute to 
the model’s strengths for evaluating presence and mastery of its constructs in program 
participants. Three significant constructs relevant to the MOHO perspective of at-risk and 
adjudicated youth are volition, habituation, and performance skills (Taylor, 2017). Volition, as a 
construct, helps to explain why a person chooses occupations, their values, goals, self-
perception, and skills. For the participants of RISE, volition pertains to their motivation for 
engagement in the program, and for attaining and maintaining employment upon completion. 
Habituation helps explain how a person organizes their occupations and includes key roles that 
influence occupational identity, as well as patterns of habit that can structure use of time and role 
engagement. Work habits and the worker role are crucial components of vocational training, 
making habituation an important concept to be aware of at RISE. Finally, performance skills are 
the motor, processing, and communication skills that facilitate task performance. Promotion and 
development of these skills are a focus of the hands-on training portion of RISE.  Sound 
assessment of these well-defined constructs is a benefit to RISE, which identified difficulty 
implementing specific outcome measures as part of the needs assessment. It is additionally an 
asset to this project, as a rigorous evaluation protocol that could eventually contribute to 
conducting program evaluation and measuring program outcomes, was desired as a product. 
Beyond its applications to evaluation and intervention in practice, MOHO is also an asset 
to the development of an evidence base. Through application of theory to design, 
implementation, and collection of data for occupation-based assessment and programming, 
researchers can begin to address the literature gaps already identified. First, approaching research 
with a theoretical basis to provide structure and rigor contributes to improving the quality of 
literature available on a given topic, such as vocational intervention for at-risk and adjudicated 
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youth (Stetler & Whisner, 2007). The strong correlation between the tenets of MOHO and the 
needs of the students in the RISE Program further increases the value of this structure. Second, 
through its structure, MOHO provides a systematic framework with which to appraise outcomes 
and the contributing agents to changes in participant performance (Taylor, 2017). Finally, at its 
core, MOHO describes individuals as occupational beings– a vision highly conducive to 
identifying, categorizing, and understanding population characteristics and needs from the 
perspective of occupational therapy. 
 
CHAPTER FOUR - Practice Scholar Capstone Project Methodology 
The focus and purpose of this project was shaped by both the needs assessment of the 
RISE Program and the review of current literature reflecting professional knowledge of the 
population of at-risk and adjudicated youth. After these two sources were analyzed and 
synthesized, many questions still remained regarding the individual participants entering RISE in 
the July 2017 cohort – the individuals who this project was designed to support. For example, the 
RISE program was not equipped to evaluate or understand the past and present patterns of 
performance that their participants possess, nor the participants’ goals for future performance. 
Furthermore, would such factors affect participants’ engagement with the program, and if so, 
how might this impact the amount of support they would require from program staff? According 
to the Model of Human Occupation (MOHO), these are all crucial components of understanding 
an individual participant (Taylor, 2017). To provide concrete insight into these questions, a 
singular research question was developed to guide this project. This question is: what are the 
occupational profiles of the young men and women participating in the RISE Program?  
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To answer this research question, the evaluation protocol described in this project, 
Primary Occupations for Work and Employment Readiness (POWER), was developed. POWER 
is designed to support and extend the existing RISE Program delivered at the YouthWorks 
facility on Pittsburgh’s South Side. It is a multi-assessment battery administered to each RISE 
participant to evaluate occupational profiles, past and present occupational performance, work-
readiness skills, and individual goals. These areas, particularly as they impact and are impacted 
by patterns of occupational engagement, have been identified by O’Connell and Farnworth 
(2007) as crucial to advancing the understanding of needs possessed by populations involved 
with the criminal justice system. By obtaining a comprehensive understanding of an individual’s 
occupational profile, service providers may be better equipped to support that participant in 
program engagement. As an evaluation protocol, POWER ultimately strives to provide an 
occupational therapy perspective that facilitates participant interaction with the core of 
educational, vocational, and social services present at RISE. 
The focus of this project is on evaluation. Occupational therapy adds a new perspective 
for the RISE program, and according to the occupational therapy process, evaluation must 
always precede intervention (AOTA, 2014). In order for the role of occupational therapists in 
criminal justice settings to expand, robust evaluation practices are necessary to grow an evidence 
base for practice (O’Connell & Farnworth, 2007). Vocational acquisition is one of the primary 
outcomes of the RISE Program, and at-risk youth who are entering employment for the first time 
require individualized support from service providers (Ianelli & Wilding, 2007; Shea & Wu, 
2012). Evaluation can be utilized in this context to better understand each individual participant 
and provide support that ensures RISE program outcome goals are met. 
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Project Design 
This project employed a descriptive case study design. Data produced by administration 
of the POWER evaluation protocol was aggregated and analyzed on a participant-to-participant 
basis and then across all participants. The results are presented in this project as a multiple case 
study account of 6 students in the RISE Program. Case studies as a methodology are 
advantageous to this project due to their ability to convey a full and detailed picture of an 
individual participant (Portney & Watkins, 2015). This allows for each participant’s occupational 
profiles to be presented in whole. Additionally, by analyzing the profiles across participants, a 
broader array of population characteristics and needs can be examined and understood. It is 
particularly important to capture as many unique characteristics as possible with the population 
of at-risk and adjudicated youth, as no individual participant can possibly encompass the full 
range of characteristics that this population may possess. Therefore, these case studies of six 
individuals from a single cohort of RISE can inform a wider understanding of the population, 
and provide preliminary insight into the range of characteristics that may be present within the 
bounds of a single participant group. 
MOHO was chosen as a guiding framework for development and implementation of 
POWER due to its strong emphasis on the influence of motivation, roles, habits, and growth of 
skills in determining an individual’s task performance, and its focus on understanding how social 
and physical environments may impact task performance (Taylor, 2017). These foci are 
congruent with the needs and assets identified in the RISE Program over the course of the needs 
assessment. Additionally, there are a variety of valid and reliable assessment tools that have 
specifically been designed to apply the MOHO practice model, and which are appropriate to use 
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with this adjudicated population. Therefore, the language, assessments, and underlying 
assumptions of POWER have been shaped by this occupational therapy practice framework. 
Sample 
The sample for the program evaluation of POWER was drawn from the cohort of 
students entering the RISE Program in July of 2017. Students entering the RISE Program are 
individuals between the ages of 17 and 24, typically young African-American males, who must 
have what the Partner 4 Work (P4W) workforce investment board classifies as a “significant 
barrier to employment.” The P4W guidelines for classification of significant barriers are aligned 
with the federal Workforce Innovation and Opportunity Act (WIOA) of 2014 (P4W, 2017). This 
results in a diverse population of individuals with various needs and backgrounds, most often 
including (but not limited to) adjudication, low levels of education, low income, involvement 
with the foster care system, and mild physical or intellectual disability.  
For inclusion in this program evaluation, students were required to be 18 years of age or 
older at the time of recruitment and must have participated in the standard 11-week curriculum 
of the RISE Program. The only exclusion criterion applied to recruitment occurred if an 
individual declined participation in the project. At the conclusion of POWER program 
implementation, students were recruited during one-on-one meetings. During this meeting, 
verbal and written information regarding the program evaluation procedures were provided. See 
Appendix B for a copy of the informed consent paperwork provided to each student. All students 
meeting the inclusion criteria were eligible to participate in the POWER program evaluation and 
were provided the choice to opt in or out of allowing their routine records to be utilized for 
analysis. Students opting into the program evaluation after giving informed consent then 
comprised the sample of this project.  
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The July 2017 cohort initially consisted of 6 young men and 1 young woman of various 
demographics and backgrounds. At the time of recruitment, 1 young man had left the program. 
All 6 remaining participants qualified for and opted in to the program evaluation. The final 
sample is comprised of 5 men and 1 woman, their ages spanning 18-24. Demographic data of 
each participant is provided in Chapter 5. 
Methodology 
Administration of assessment tools utilized in the POWER evaluation protocol occurred 
over the course of the curriculum engagement of a single cohort in the RISE Program. Because 
the RISE traditionally serves two cohorts of students per year (one starting in January and 
graduating in May, and one in starting in July and graduating in late October) the delivery of 
POWER evaluation was localized to a 13-week period spanning from July 3rd, 2017 to October 
2nd, 2017. Within this timeframe, the bulk of data collection was conducted in the first 6 weeks. 
This included the 2 weeks preceding the start for the July RISE cohort, as well as the first 4 
weeks of program implementation. Data collection continued throughout the final 7 weeks of the 
period as well. For a visual representation of the POWER assessment protocol timeline, refer to 
Appendix C.  
Data collection for this project occurred through a variety of tools and settings. Four of 
five assessment tools were administered and analyzed in the first six weeks of the 13-week 
period of POWER. Two were administered in a group setting, one during one-on-one meetings, 
and one through observation of classroom performance. The final assessment tool required a 
one-on-one meeting with every participant spanning approximately one hour each, and was 
administered between weeks 5 and 11. Observational data was continuously gathered over the 
course of the 13-week period. Additionally, RISE program case managers met individually with 
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participants from week 4 onward; review of case notes from these meetings also informed the 
cases presented in this project. For a tabular representation of all data collection tools informing 
this project, refer to Appendix D. 
Data collection tools. 
 Occupational Self-Assessment (OSA). 
 The OSA is a self-report measure designed to elicit a participant’s perception of their 
occupational performance, performance skills, and context, as well as participant priorities for 
intervention (Baron, Kielhofner, Iyenger, Goldhammer, & Wolenski, 2006). It is a 29-item 
measure consistent with MOHO that requires participants to rate specific performance and 
context items on a four-point scale, with response options ranging from a strong negative to a 
strong positive with no neutral option. Once performance ratings have been established, 
participants then rate their perceived importance of each item, which contributes to the creation 
of a list of goals and priorities. As part of the POWER evaluation protocol, the OSA was 
administered in a Q-sort form. Each participant individually completed this assessment during 
the two-week intake period preceding the RISE program’s first day of classes.  
 Kawa River Model. 
 The Kawa River Model is a culturally-sensitive self-report model that provides 
participants a means to examine and express their holistic occupational performance (Leadley, 
2015). It encompasses participant perception of challenges, supports, barriers, and individual 
characteristics that influence day-to-day engagement in occupation. The Kawa River Model was 
included in the POWER evaluation protocol as a means for participants to autonomously explore 
and express these constructs and their impact. Administration of this assessment tool occurred in 
a group setting during the first week of the RISE Program curriculum. Each participant 
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completed the model as part of the group, and provided a narrative explanation of the model in a 
subsequent one-on-one meeting. 
 Model of Human Occupation Screening Tool (MOHOST). 
The MOHOST observation-based rating provides a measure of global occupational 
performance in the context of work occupations (Parkinson, Forsyth, & Kielhofner, 2006). It 
assesses all domains of MOHO to provide a comprehensive picture of an individual’s 
functioning congruent with the theoretical framework that POWER draws its structure from 
(Taylor, 2017). For these reasons, the MOHOST has been included in this evaluation protocol, as 
it allows a detailed aggregate picture of occupational performance in context to be gathered for 
clients with varying levels of function, adaptation, and skill. The MOHOST was completed over 
the course of four days of classroom observation during the fourth week of POWER 
assessments. This timeframe was selected to provide RISE students sufficient time to acclimate 
and habituate to the classroom environment. Completion of the MOHOST was additionally 
informed by multiple sources apart from clinical observation, including but not limited to use of 
the OSA and Kawa River Model tools.  
 Double OT (DOT). 
 The DOT is a performance-based therapist observation tool that examines a wide variety 
of skills and areas of occupation required for work-readiness (Cyrs & Haworth, 2017). It is an 
interactive, engaging, scenario-based assessment that requires participants to complete tasks 
encompassing different skill areas. The assessment administrator will then rate the participant as 
independent, functional, or an area for growth in each of the skills addressed. These areas are 
drawn directly from the Occupational Therapy Practice Framework (OTPF), as are their 
descriptions and sub-components (AOTA, 2014). Participants are also provided the opportunity 
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to provide input regarding their perceived strengths and weaknesses, allowing them to contribute 
to a collaborative goal-setting process. This provides a comprehensive, occupation-based 
measure of work-readiness that can inform potential areas for intervention with each individual 
participant. As part of the POWER evaluation protocol, the DOT was administered one-on-one 
meetings during weeks 5 through 11 of RISE Program implementation. However, the DOT can 
also be administered in groups of up to 3 participants at a time to complete assessments more 
efficiently and to observe group interactions. 
 Role Checklist, Version 3 (RCV3). 
 The RCV3 is a self-report measure that prompts participants to examine their present role 
participation, role satisfaction, and goals for future role attainment (Scott, McKinney, Perron, 
Ruff, & Smiley, 2017). It is consistent with the constructs of MOHO, and was selected for the 
POWER evaluation protocol to contribute understanding of participant goals, context, and 
occupational identity. To complete the RCV3, participants are presented with a list of 10 roles, 
and are asked whether or not they presently participate in each role. If a participant responds 
“yes,” they are asked to rate their current level of satisfaction with the role. If the response is 
“no,” they are asked whether they would like to participate in this role now, participate in the 
future, or are not interested in this role. The RCV3 was administered in a group setting during 
the first week of RISE Program classes, then examined and discussed in subsequent one-on-one 
meetings with participants. 
 Meeting and case notes. 
 Case managers of the RISE Program documented notes from participant meetings over 
the course of data collection in order to provide updates on participant context, performance, and 
progress through the program. Verbal communication of these notes was provided to supplement 
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assessment-based understanding of participant performance. These informal exchanges provided 
an understanding of each participants’ overall engagement with the program, as well as their 
challenges and successes over time.  
Observation. 
 Each participant was observed in the classroom, hands-on training, meeting, and 
unstructured environments of the RISE Program over the full 13-week period of data collection. 
Participants were observed individually and in groups, at least once per week per participant. On 
average, observation periods occurred one to two times per week, and lasted between 30 minutes 
and 2 hours, 30 minutes. This provided a contextualized understanding of participant individual 
performances, their social interactions with peers and staff members, and an opportunity to 
observe the application of academic and vocational skills. Prolonged observation also allowed 
for examination of participant patterns of engagement over the course of program 
implementation. Observations were documented in a narrative or list form, and were discussed 
with program staff at the conclusion of each observation period. 
Data Analysis 
Each set of assessment data was analyzed separately for each participant to generate 6 
individual case analyses. These data were both qualitative and quantitative in nature. Qualitative 
data were analyzed using iterative code-recode methodologies and quantitative data were 
analyzed using descriptive statistics. Data were then compiled through a narrative synthesis of 
the collected information to produce six detailed occupation profiles. In this way, each project 
participant constituted a case. Iterative analysis of each case occurred over the course of the 13-
week POWER evaluation protocol implementation period (Hadi & Closs, 2016). Data collected 
through group-administered self-report tools such as the RCV3 and Kawa River Model were 
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clarified and interpreted during individual meetings with participants before synthesis was 
conducted. All data were aggregated on a participant-by-participant basis and are presented in a 
narrative format in Chapter 5.  
Data from all six cases were also combined to allow for cross-case analysis. Qualitative 
data from the KAWA was combined and analyzed using a code-recode process to examine 
patterns and create descriptive categories for the data. Qualitative data collected to supplement 
assessment results were also evaluated using qualitative code-recode analytic processes. 
Quantitative data was derived from the remaining tools by calculating item and overall scores 
and using descriptive statistics to define the data when appropriate. For example, for the 
combined data from the RCV3, the average number of roles these 6 participants presently 
participated in, wanted to participate in or were not interested in participating were calculated 
and expressed using descriptive statistics. Data trends and implications are discussed in Chapter 
6. 
 
CHAPTER FIVE - Results 
Results of assessments administered during implementation of the POWER evaluation 
protocol are presented in this chapter. Six narrative case-studies are utilized to examine 
participant occupational profiles in detail. Data are also presented in a collective, cohort-based, 
composite case-story format to identify and demonstrate trends in assessment results across 
participants. These findings support the project’s goals of comprehensive examination of the 
needs of individual participants, as well as provision of preliminary data regarding the range of 
potential population characteristics. 
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Participant Occupational Profiles 
Data from each assessment administered as part of the POWER evaluation protocol were 
examined on a participant-to-participant basis, providing an overarching picture of context, 
performance skills, and performance patterns for each individual. Each of these participants has 
been given a pseudonym; all real names were changed for the purpose of this project to protect 
participant confidentiality. Presented here are the 6 occupational profiles gathered from the 
project participants; these are narrative accounts synthesized from the data produced by 
administration of the POWER evaluation protocol. These 6 participants comprise the full July 
2017 cohort of RISE, consisting of 5 young men and 1 young woman ranging from 18 to 23 
years of age. All 6 individuals entered the RISE Program seeking to attain their GED. These 
case-studies examine the six participants with aim to provide a preliminary picture of the broad 
range of potential population characteristics. 
Case #1: Dallas. 
Dallas is an 18-year old Caucasian male who traveled 90 minutes by bus – each way, 
every day – to attend the RISE Program. He would wake up at 5:00 AM, catch the 6:00 AM bus 
into the city, and be at the front door of YouthWorks by 7:30 AM – a full hour and a half before 
the official start of classes for the day.  
Dallas had attended a technical high school before withdrawing from classes in February 
of 2017. During his intake interview, he proudly showed program staff the Class-C forklift 
operator certifications gained from his technical training. His reasons for attending RISE were 
straightforward: to quickly attain his GED, and to gain skills supportive of becoming employed 
“as soon as possible”. On the training floor, Dallas exhibited a knack for procedural learning, 
often demonstrating use of tools for other participants. He is also skilled in the retention of 
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information, able to easily recall complex information committed to memory. Dallas processes 
questions and interactions quickly, making him a sharp and rapid conversationalist – though at 
times, this quick wit presented as a disadvantage as well as a strength. For example, there were 
instances during the RISE Program process where Dallas would speak before he thought his 
statements through, to which his peers would often respond “Dallas, you can’t just say that!” 
During the course of POWER evaluation protocol, several consistent areas for growth 
were identified for Dallas. These included: time management skills, safety and judgement, social 
interaction skills, and problem-solving skills. He demonstrated some insight into these 
challenges, but often turned conversation away from his areas of difficulty by changing the 
subject, or telling a story that downplayed the challenge. In completing his Kawa River Model, 
Dallas drew his individual assets – such as his adaptability and his drive to be “better” – as 
torpedoes instead of logs. He explained that he was planning to use those assets to “blast away” 
his identified barriers, which included a lack money, a reluctance to change, and his poor 
physical health. Dallas went on to complete an externship in a warehouse position upon the 
conclusion of the RISE curriculum. He was also the first of the six participants to attain a GED, 
passing all four of the required tests in a 4-week period. 
Case #2: Ben. 
 Ben is a 19-year-old Caucasian male who was referred for participation in the RISE 
Program by his juvenile probation officer. The first time that Ben entered a RISE classroom, he 
had been released from a 5-month house arrest the very same morning. He arrived for his intake 
interview 10 minutes late, as he had walked approximately four miles and crossed two rivers to 
reach the YouthWorks facility that day – and he had underestimated the stamina he had lost 
during his house arrest’s long duration. 
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Of all the roles that Ben engages in, one of the most significant to him is that of a family 
member. He is the oldest child in a large family, and carries many responsibilities as a caregiver 
of his siblings and a home maintainer. These are roles that he reported satisfaction with while 
completing the RCV3, and he would occasionally miss classes to fulfill family obligations. 
However, from the time that Ben first came to the RISE Program, he expressed significant 
dissatisfaction with his worker role and employment in the oil fields prior to arrest. He was 
adamant in his two goals for RISE Program participation: to gain an Occupational Safety and 
Hazard Administration (OSHA) certification, and to attain better employment. Supporting him 
towards these goals are his excellent self-insight, his extensive prior work experience, and a 
drive and determination that were unparalleled by any other participant. Ben had little patience 
for any aspect of the program that did not support his attainment of these goals, and would often 
elect not to participate in vocational training lessons due to his prior work experience in flooring 
and desire to focus on that area for a potential career. 
Across the assessments of the POWER evaluation protocol, three main challenge areas 
were identified for Ben. These were: maintenance of attention, role satisfaction concerning the 
worker and student roles, and impulse control. These three areas were consistent in both 
evaluation and observed program participation, and were self-identified by Ben on both the OSA 
and Kawa as challenges he experiences. During GED classes and OSHA training, Ben 
experienced significant difficulty attending to tasks, and sought out strategies for self-
management. With one week remaining in the RISE Program, Ben received a summary charge 
while riding his dirt bike through a city neighborhood, thus violating his probation. He was 
returned to house arrest shortly thereafter, but was allowed to continue participating in GED 
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classes. Upon conclusion of the RISE Program curriculum, Ben elected not to participate in an 
externship, and instead decided to focus on his studies to attain a GED. 
Case #3: Tamara. 
 Tamara is a 23-year-old African-American female who grew up among a family of 
carpenters and roofers. As both the oldest member and the only woman among the July 2017 
cohort of RISE, Tamara’s contributions to the group dynamic were significant. She brought a 
calm and level enthusiasm to the cohort and was rarely seen without a smile.  
 During her time in the RISE Program, Tamara worked two service jobs in addition to 
attending classes and trainings. Her goals for participation in RISE were to gain skills in a trade 
field, to become self-sufficient, and to complete her secondary education by attaining a GED. 
Supporting her in these endeavors were strengths including her sense of self-confidence, work 
experience and work ethic, high energy, and application of logical reasoning to situations. She is 
the only participant in this project to have a driver’s license and a car, which provides her with 
the flexibility to live, work, and attend trainings in four different parts of the city. Tamara was 
consistently between 5 and 15 minutes late for all classes in the RISE Program, but was 
consistently the first to jump in to hands-on activities. 
Through assessment, observation, and conversation, two major challenges became 
apparent for Tamara; these were time management and role management. These impacted both 
her engagement with the RISE Program and her day-to-day life, as with two jobs, family 
obligations, and four days of program engagement per week, she had difficulty fulfilling every 
role that she possessed. When presented with a time-management task during the DOT 
assessment, she approached it methodically, meticulously, and rationally - but did not realize that 
time ran out midway through her completion of the task. As a rational thinker, Tamara initially 
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had difficulty engaging with the metaphor of the Kawa River Model; however, when it was 
framed as a way for her to explore her self-perception and problem-solve through her barriers, 
she completed the task easily. Upon completion of the RISE curriculum, Tamara began an 
externship in facilities maintenance, but left it after a week due to conflicts with her regular 
employment. She then shifted her focus to attaining her GED, and searching for long-term 
employment after her GED goal is met. 
Case #4: Fredrick. 
 Fredrick is an 18-year-old African-American male with strong family ties and a large 
support network. At the time of his engagement with the RISE program, he and his girlfriend 
were expecting their first daughter to be born the February following his graduation – and this 
shaped every aspect of his program participation. Fredrick occasionally missed classes for his 
girlfriend’s prenatal doctor visits, or to attend a job interview as he sought stable employment. 
He was communicative with program staff about these obligations, and almost always kept pace 
with the program curriculum despite absences. 
The primary goals that Fredrick set for himself were: to become independent from his 
parents and grandparents so that he could support his girlfriend, and to save money to support his 
own family in the near future. His strengths facilitating his progress towards these goals were his 
ability to navigate social situations, to self-manage, to reason through problems as they arose, 
and to follow through on plans once he made them. Though Fredrick preferred to remain quiet in 
the classroom setting, he demonstrated a talent for rapping when he was among his peers, and a 
strong grasp on interpersonal communication when he was among program staff. It is interesting 
to note that Fredrick provided atypical responses on the RCV3 among his peers. He was the only 
participant who did not presently identify with the role of a friend, though it is one that he 
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desired to attain in the future. Additionally, while all 5 other participants indicated they were not 
interested in religious participation, Fredrick identified it as a role he would like to attain in the 
future as well. 
Through the POWER evaluation protocol Fredrick’s challenges were identified to include 
prioritizing and goal-attainment, role management, and money management – specifically 
budgeting and saving on a limited income. When provided with direction and guidance, he 
learned to address and compensate for these challenges extremely quickly and efficiently, 
progressing through the program at an above-average pace. Fredrick went on to complete an 
externship in facilities maintenance upon conclusion of the RISE curriculum, and was offered a 
full work position upon attainment of his GED. 
Case #5: Christopher. 
 Soft-spoken and observant, Christopher is a 19-year old Caucasian male who came to the 
RISE Program primarily for the GED classes it offers. He initially expressed little interest in 
construction as a trade, but had a strong desire to gain the skills taught in the program as a means 
to maintain the home he was living in with his significant other.  
Christopher’s perspective was unique among the participants, as he had formerly 
experienced homelessness for approximately a year after leaving high school. His goals for 
engagement in the RISE Program were to attain trade skills that could be useful for home 
maintenance, and also to increase his social participation. He was consistently critical of his own 
interpersonal skills, but demonstrated a knack for mediating disagreements in the cohort. If 
conflict broke out between his classmates, Christopher was always getting in the middle, 
reasoning with his peers, and de-escalating social situations. Other strengths supporting him 
towards his goals were his strong insight and ability to attend to tasks. Despite his ability to solve 
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interpersonal conflicts, Christopher managed his own stress in a very different way than any 
other participant. If he felt overwhelmed at any point during RISE classes, he would self-manage 
by going for a skateboard ride outside, down the main street that YouthWorks is located on. 
Sometimes this would occur in the middle of class, and other times Christopher would leave to 
go skateboard and would not return until the next day of classes. 
Christopher’s most significant challenges identified through the POWER evaluation 
protocol were his daily routine, pattern of engagement, self-management, satisfaction with his 
home maintainer role, and social participation. When multiple tasks requiring attention were 
presented to him, Christopher had a difficult time prioritizing them, or doing only one task at a 
time – leaving many things done halfway. Still, when he was provided with structure for his time 
and an appropriate level of encouragement, he could excel at any task he was presented with. 
Christopher did not complete an externship at the conclusion of the RISE curriculum, expressing 
that none of the options provided appealed to him. Instead, he decided to focus on his GED so 
that he could continue on to postsecondary classes in horticulture, an area of significant interest 
to him. 
Case #6: Matthew. 
 Matthew is a 20-year old African American male with a personality big enough to make 
an entire classroom laugh. While he was initially quiet and slow to warm up to program staff 
during his intake interview, by the time he got comfortable in the RISE Program, he went on to 
become the most vocal and easygoing member of the July 2017 cohort. From the beginning of 
the evaluation period, Matthew had no problem identifying a wide array of leisure pursuits that 
he devoted his time towards – but he could only identify limited productive roles, and his insight 
into this discrepancy is what brought him to RISE. 
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In work, class, and in life, Matthew was always looking for ways to “work smarter, not 
harder”. His goals for participation in the RISE Program were to become independent from his 
mother and to gain the skills required to become an independent real-estate agent. He would 
often express to program staff that his dream was to “act as his own boss” and buy, repair, and 
sell houses with the trade skills he gained from the program. Matthew’s strengths supporting him 
towards his goals were in his strong social skills, creativity, and his quick adaptations to evolving 
situations. However, Matthew could be easily distracted from the program objectives when the 
classes did not capture his interest. His attendance and engagement were sporadic, and he would 
often request permission to skip class for employment prospects, interviews, or time with friends. 
Matthew’s most significant challenges identified through the POWER evaluation 
protocol were applying his motivation to classes, maintaining his attention to task, consistently 
working towards his goals, managing his time, and managing his finances. He demonstrated 
significant insight into these areas for improvement, and was able to identify them all in self-
report measures. This insight occasionally created conflict between Matthew and program staff, 
as two instructors perceived him as intelligent, but unwilling to work. Matthew demonstrated 
that he was able to excel at tasks that kept his interest, though: at the conclusion of the RISE 
curriculum, Matthew was placed for an externship at a construction supply store near his home. 
He completed this externship with high praise from management, and was offered continuing 
employment at the store after he attained his GED. 
Cohort Data Analysis 
Occupational Self-Assessment (OSA). 
All 6 participants completed Step 1 of the OSA during the RISE Program intake process. 
Overall, participant responses were weighted more heavily towards positive and strong positive 
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ratings in all four MOHO content areas measured by the OSA. See Table 5.1 for a summary of 
the distribution of participant Step 1 ratings among the four content areas. The highest 
percentage of both strong positive and strong negative responses occurred in the Environment 
content area. The Volition content area was rated as either positive or a strong positive 86.7% of 
the time. The Habituation content area contained the highest percentage of negative or strong 
negative responses, with 36.7%. 
All participants completed all 29 assessment items in Step 1, apart from one specific 
Environment item. Two participants rated the item reading “the things I need to be productive” 
as “not applicable. Step 2 of the OSA asks participants to rate their perceived importance of each 
item; it has not been analyzed for the purposes of this project, as 2 of 6 participants did not 
complete this step due to scheduling conflicts.  
Table 5.1 OSA Content Area Rating Distribution 
 Rating 
Strong 
Positive 
Positive Negative 
Strong 
Negative 
Not 
Applicable Content 
Area 
 
Skills/Occupational 
Performance 
(11 Items) 
21 
(31.8%) 
30 
(45.5%) 
12 
(18.2%) 
3 
(4.5%) 
0 
(0.0%) 
Habituation 
(5 Items) 
10 
(33.3%) 
9 
(30.0%) 
11 
(36.7%) 
0 
(0.0%) 
0 
(0.0%) 
Volition  
(5 Items) 
8 
(26.7%) 
18 
(60.0%) 
4 
(13.3%) 
0 
(0.0%) 
0 
(0.0%) 
Environment 
(8 Items) 
20 
(41.7%) 
12 
(25.0%) 
11 
(22.9%) 
3 
(6.3%) 
2 
(4.1%) 
 
Kawa River Model. 
  Data produced by the Kawa River Model is qualitative in nature and can be broken into 
four main categories: barriers, individual assets, positive environmental influences, and negative 
environmental influences. Between the 6 participants, there were very few common themes that 
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emerged in the 2 environmental categories. For example, friends and family were identified by 
different participants as positive, negative, or in the case of one participant, both positive and 
negative. The home environment was also identified as positive for 2 participants, and negative 
for 2. 4 of 6 participants identified an equal number of positive and negative environmental 
influences. The 2 remaining participants identified more than twice as many negative influences 
as positive influences.  
Participant-identified barriers and personal assets were grouped into individual themes 
and group themes through iterative code-recode qualitative analysis. Themes were then 
connected to the MOHO constructs of volition, habituation, performance skills, and 
environment. Common participant barriers were encompassed by the themes of money, 
employment, lack of independence, interpersonal conflict, and self-conflict. 2 of these 5 themes 
pertain to the MOHO construct of habituation. Among participant-identified individual assets 
were themes pertaining to motivation, dedication, and self-efficacy. All 3 of these themes are 
encompassed by the MOHO construct of volition. Refer to table 5.2 for an overview of themes 
pertaining to barriers and individual assets as identified in participant responses. 
Table 5.2 Kawa Themes 
Participant 
# of Barriers 
Identified 
Individual Themes Group Themes 
Case #1 4 
● Physical Health 
● Interpersonal Conflicts 
● Money 
● Money 
   ○ MOHO Environment 
● Employment 
   ○ MOHO Habituation 
● Independence 
   ○ MOHO Habituation 
● Interpersonal Conflict 
   ○ MOHO Performance Skills 
● Self-Conflict 
   ○ MOHO Volition 
Case #2 5 
● Self-Conflict 
● Interpersonal Conflict 
● Education 
Case #3 2 ● Money 
Case #4 6 
● Money 
● Independence 
Case #5 6 
● Self-Conflict 
● Interpersonal Conflict 
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● Money 
Case #6 2 
● Indecisiveness 
● Employment 
 
Participant 
# of Assets 
Identified 
Individual Themes Group Themes 
Case #1 
4 ● Adaptability 
● Drive to Improve 
● Motivation 
   ○ MOHO Volition 
● Dedication 
   ○ MOHO Volition 
● Self-Efficacy 
   ○ MOHO Volition 
Case #2 
5 ● Motivation 
● Dedication 
● Confidence 
Case #3 
3 ● Motivation 
● Self-Image 
Case #4 
3 ● Faith in Self 
● Motivation 
Case #5 
4 ● Dedication 
● Positivity 
Case #6 
4 ● Faith in Self 
● Self-Image 
 
Model of Human Occupation Screening Tool (MOHOST). 
The MOHOST rating scales are broken down into 6 categories containing 4 items each. 
See table 5.3 for a detailed distribution of participant MOHOST ratings. Motivation for 
Occupation contained the highest percentage of Inhibits/Restricts ratings, with 41.7% of items 
being scored in the negative half of the rating scale. As observation occurred in the controlled 
classroom environment, all participants received the same score on the Environment category; 
the classroom was structured specifically to support the participants’ engagement. Because of 
this, the environment category is the highest-rated of the six, with 100.0% of ratings falling on 
the positive side of the rating scale. Behind the Environment category, the second highest-rated 
category was Motor Skills, with 95.8% of ratings being scored on the positive half of the scale. 
After Motor Skills, the next highest-rated category was Communication and Interaction Skills, 
with 70.8% rated as positive. Pattern of Occupation and Process Skills items were predominantly 
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rated as Allows, at 62.5% and 54.2% receiving this rating, respectively. Only the Motivation for 
Occupation and Process Skills categories contained items rated as Restricts. 
Table 5.3 MOHOST Category Rating Distribution 
 Rating 
Facilitates Allows Inhibits Restricts Content 
Area 
 
Motivation for 
Occupation 
3 
(12.5%) 
11 
(45.8%) 
9 
(37.5%) 
1 
(4.2%) 
Pattern of Occupation 
2 
(8.3%) 
15 
(62.5%) 
7 
(29.2%) 
0  
(0.0%) 
Communication & 
Interaction Skills 
9 
(37.5%) 
8 
(33.3%) 
7 
(29.2%) 
0 
(0.0%) 
Process Skills 
7 
(29.2%) 
13 
(54.2%) 
2 
(8.3%) 
1 
(4.2%) 
Motor Skills 
20 
(83.3%) 
3 
(12.5%) 
1 
(4.2%) 
0  
(0.0%) 
Environment 
18 
(75.0%) 
6 
(25.0%) 
0 
(0.0%) 
0  
(0.0%) 
 
 
Double OT (DOT). 
 As the only performance-based assessment tool in the POWER evaluation protocol, the 
DOT produced data pertaining to a wide variety of work-readiness skills. These ratings were 
sometimes in disagreement with the self-report measures. For example, despite all 6 participants 
identifying financial management as an area of difficulty on the OSA, it was the most common 
skill area ranked as independent on the DOT. 4 participants scored as independent on the 
financial management task, and 1 scored as functional. However, in many cases, data produced 
by the DOT agreed with the self-report measures. The three most commonly-identified areas for 
growth by the DOT were time management, conflict management, and problem-solving. All 
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three of these were areas identified as difficult by participants during completion of the OSA. In 
the work-readiness skills areas of planning, sequencing, community mobility, and direction-
following, all 6 participants were rated as either independent or functional. Areas examined by 
the DOT equate directly with the MOHO construct of performance skills. See table 5.4 for a 
detailed distribution of participant DOT ratings by work-readiness skill area, ranked in order 
from most independent participants to least independent participants. 
Table 5.4 DOT Performance Rating Distribution 
Work-Readiness Area Independent Functional Area for Growth 
Financial Management 4 1 1 
Planning 3 3 0 
Sequencing 3 3 0 
Community Mobility 2 4 0 
Organization 2 3 1 
Impulse Control 2 2 2 
Direction-Following 1 5 0 
Judgement 1 4 1 
Social Interaction Skills 1 3 2 
Time Management 1 2 3 
Conflict Management 1 2 3 
Problem Solving 1 0 5 
 
 Role Checklist, Version 3 (RCV3). 
Administration of the RCV3 to the July 2017 class of RISE produced moderately strong 
trends regarding present role participation. Notably, all 6 participants reported currently 
identifying as home maintainers, and none reported current religious participation. Apart from 
religious participation, the next most uncommon roles were that of a volunteer or participant in 
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organizations, with only one reporting participation in each of these. The roles of worker and 
caregiver were reported by two participants each. See table 5.5 for a summary of responses 
related to role participation. 
In addition to present roles, 4 participants identified roles they would like to attain in the 
future. These roles included: worker, volunteer, caregiver, friend, hobbyist or amateur, 
participant in organization, and in the case of one – religious participant. Two participants 
identified no roles they desired to participate in at a future point. However, each of these 
participants did identify a single role they desired to participate in at the time of RCV3 
administration: student and worker, respectively. 
Table 5.5 RCV3 Responses 
Role 
Current 
Participation 
YES NO 
Home Maintainer 6 0 
Student 5 1 
Friend 5 1 
Family Member 5 1 
Hobbyist/Amateur 5 1 
Worker 2 4 
Caregiver 2 4 
Volunteer 1 5 
Participant in 
Organizations 
1 5 
Religious 
Participant 
0 6 
 
Role 
YES 
Satisfaction 
NO 
Desire for Participation 
Very  
Dissatisfied 
Dis-
satisfied 
Satisfied 
Very 
Satisfied 
Now Future 
Not 
Interested 
Home Maintainer 0 1 3 2 0 0 0 
Student 0 0 2 3 1 0 0 
Friend 0 0 2 3 0 1 0 
Family Member 0 0 3 2 0 0 1 
Hobbyist/Amateur 0 0 2 3 0 1 0 
Worker 1 0 0 1 2 2 0 
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Caregiver 0 0 2 0 0 2 2 
Volunteer 0 0 1 0 0 2 3 
Participant in 
Organizations 
0 0 1 0 0 1 4 
Religious 
Participant 
0 0 0 0 0 1 5 
 
Trustworthiness of Results 
Significant effort was made to increase methodological rigor and promote trustworthiness 
of this project’s results. This included employment of strategies for qualitative clinical research 
as described by Hedi and Closs (2016). One such strategy was prolonged engagement with both 
the YouthWorks program site and the project participants, with engagement occurring over a 5-
month period. Triangulation also occurred, with data being collected from a wide variety of 
sources including objective assessments, client interviews, clinical observation, and client 
meeting notes from program staff. Data collection sources examining overlapping areas (e.g. the 
MOHOST and DOT both examine social interaction skills) were cross-referenced for agreement 
or discrepancies between sources. Finally, all narrative results were member checked by project 
participants to ensure accuracy of the final product. Each participant reviewed their own 
occupational profile for accuracy, and were presented with themes identified through iterative 
analysis of qualitative data for examination. Additionally, after member checking, all 6 profiles 
and all conclusions were presented to program staff for checking to ensure objectivity. 
 
CHAPTER SIX – Discussion 
Implications for Practice 
By examining the comprehensive occupational profiles presented in this project, the 
RISE program staff were able to use the profiles to better understand the participants and to 
implement more individualized and person-centered services for the 6 members of the July 2017 
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cohort. These understandings were both individualized and collective, and services were 
provided in one-on-one or group formats as appropriate. Across the board, participants presented 
with diverse strengths and goals, and numerous commonalities in challenges and areas for 
improvement were identified. Included among these were self-identified difficulties with 
financial management and goal-oriented behavior, as well as observed difficulties with 
prioritization, time management, and engagement in community mobility. Each of these areas for 
growth affect an individual’s work-readiness, and offer potential areas for occupational therapy 
intervention to be implemented (Cyrs & Haworth, 2017). 
Interestingly, two major discrepancies were observed between data collected by different 
assessments of the POWER evaluation protocol. The first discrepancy exists between participant 
perception of financial management skills as reported as part of the OSA and Kawa River Model, 
and financial management skills as observed in practice as part of the DOT. All 6 participants 
identified financial management as an area of growth for them in self-report measures, but 4 of 6 
were rated as independent in the DOT’s financial management task – making it the DOT work-
readiness skill most frequently rated as independent. This difference between perception and 
performance may be due to environmental factors such as limited financial availability or 
income, difficulty with managing amounts of money over the $50 presented in the DOT task, or 
a difficulty in managing finances over prolonged periods of time. The second discrepancy 
existed between participants’ theoretical demonstration of community mobility skills during the 
DOT task and actual community mobility performance. All 6 participants were rated as 
independent or functional in community mobility skills according to the DOT, but all 6 also 
required support in the form of bus passes, bus route information, and in the case of Tamara, pre-
paid gas cards in order to travel between their homes and YouthWorks. This may be due to the 
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need to procure information and resources for community mobility in real life, where in the DOT 
task, all resources are provided inside the scenario. 
Multiple assorted salient points were identified from observations and trends in data 
gathered by the POWER evaluation protocol. The RCV3 in particular produced interesting data 
since, at face-value, role participation for this cohort of participants was relatively clear-cut and 
binary. All participants reported engaging in the home maintainer role; a majority reported 
identifying as a student, friend, family member, or hobbyist or amateur. A minority responded 
identifying as a worker, caregiver, volunteer, or participant in organizations, and none reported 
religious participation. Role satisfaction was reported in the overwhelming majority of cases, 
except for two participants. One expressed significant dissatisfaction pertaining to the worker 
role and one some dissatisfaction regarding the home maintainer role. Interestingly, both of these 
roles could be improved upon by participation in the construction training portion of the RISE 
Program.  
On the other hand, while roles participation was easy to draw conclusions from, other 
content areas examined by the POWER evaluation protocol spanned a broad performance range. 
Many differences in levels of social participation, communication skills, and interaction skills 
among the participants presented a group dynamic that could be challenging at times and 
occasionally required mediation. This created involvement between program staff and the 
participants during hands-on group activities, which in itself can become an opportunity for 
therapeutic application of life skills (Bullock & Bannigan, 2011). Another very diverse content 
area was the effect of the participant’s context outside of the program on performance. When 
completing the OSA and Kawa River Model assessments, participants were split between 
identification of family, friends, and their home environment as positive or negative influences. 
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It is important to note that on the OSA, the environmental items concerning participants’ outside 
context had the most variance between ratings – but on the MOHOST, which was conducted in a 
controlled classroom environment, the Environment subscale was the most consistent of the six. 
This is due to the purposeful creation of a supportive context within the program, as youth 
entering employment for the first time require support from service to attain successful outcomes 
(Ianelli & Wilding, 2007). By creating a controlled and supportive context, the negative 
environmental influences identified by some participants could be reduced or mitigated.  
The theoretical concepts of MOHO examined by the tools of the POWER evaluation 
protocol were also analyzed across assessments. The construct of habituation, encompassing the 
roles, habits, routines, and occupational identity of participants consistently emerged as a 
problem area according to the OSA, Kawa River Model, and MOHOST assessments. In the same 
vein, the construct of volition, encompassing motivation, drive, and choices was viewed by 
participants as a strength. The positive effects of volition were apparent across the data produced 
by the OSA and Kawa River Model tools. For at-risk and adjudicated youth, it has been 
suggested that patterns of volition are not different from those of typical adolescent peers 
(Lederer et al., 1985). Therefore, according to MOHO, it may be beneficial to address the 
construct of habituation in interventions, capitalizing upon participant volition to create 
engagement.  
Implementation of the POWER evaluation protocol contributed to meeting the three areas 
for growth identified by the collaborative needs assessment of the RISE Program which initiated 
this project. The first goal was to increase and promote carry-over of life skills gained through 
the program. Analysis of data collected through the POWER protocol allowed RISE service 
providers to understand each participant’s context and how life skills could be applied to an 
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individual’s life situation. The second goal was to match the programming provided to each 
participant’s volition. The use of the MOHOST, OSA, Kawa River Model, and RCV3 as part of 
the POWER protocol specifically allowed providers to understand participant volition as a 
construct, and how it interacted with the program curriculum. Finally, RISE placed heavy 
importance on the final goal identified, and that was to increase program structure and 
objectivity. The POWER evaluation protocol provides RISE with a standardized and evidence-
based means to evaluate and understand student performance, as well as to track changes in 
performance over time as desired.  
 While the POWER evaluation protocol was employed to meet the needs of the RISE 
Program, generalizability of the results produced is extremely limited. However, the results of 
this project can contribute preliminary information to a sounder understanding of the population. 
At this time, the population of at-risk and adjudicated youth has had relatively scant data 
collected from the occupational therapy perspective (Shea & Wu, 2012). This was also the case 
for occupational therapy’s involvement in vocational re-entry settings, reflected in the fact that 
no specific evaluation guidelines exist for these settings and only preliminary recommendations 
had been made (Smith et al., 2010). This project has strived to provide an array of appropriate 
assessments for at-risk and adjudicated youth in the form of an evidence-based evaluation 
protocol. These tools can all be deemed appropriate for at-risk and adjudicated youth ages 18 and 
over in a vocational community re-entry setting. Each assessment provided useful information 
for RISE Program service providers and can be used together to contribute to a comprehensive 
picture, or implemented separately to assess any of the individual content areas. Through the 
recommendations for potential population-appropriate assessment tools, tools this project 
contributes to the potential evolution of evidence-based evaluation practices with this population. 
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 In addition to demonstrating the clinical utility of the POWER evaluation protocol tools, 
the needs identified in this project’s participants may also be present in other members of the 
population. The case stories and data presented here also provide an understanding of the 
potential complexity of each single participant’s case – as well as the range of characteristics that 
may exist within a single group of participants. The most relevant application of the POWER 
evaluation protocol to practice is that the assessment tools it encompasses can be applied to other 
settings serving at-risk and adjudicated youth to gather an understanding of client occupational 
profiles. By increasing the range of occupational profiles gathered and examined, as well as 
increasing the depth and rigor of assessment and data analysis, a better understanding of the 
population as a whole will begin to take shape.  
It is important to note that the list of assessment tools incorporated into the POWER 
evaluation protocol is neither exhaustive not exclusive. Three assessments (the OSA, RCV3, and 
Kawa) are self-report measures, one (the MOHOST) serves to aggregate occupational 
performance data, and one (the DOT) is a performance measure. In future practice and research, 
an evaluation protocol may benefit from additional performance-based measures, potentially 
addressing processing skills such as the Allen’s Cognitive Level screen. Other assessments, such 
as the Sensory Profile and application of Goal Attainment Scaling methodology were also 
deemed as appropriate for use with this population. Sensory processing is an oft-overlooked 
client factor that impacts occupational performance, and some evidence suggests that at-risk 
youth as a population are predisposed towards abnormal sensory processing patterns (Shea & 
Wu, 2012). Goal Attainment Scaling methodologies can be employed as an outcome measure for 
goal-setting interventions, which are appropriate for individuals with mental health conditions 
working towards vocational and educational goals (Arbesman & Logsdon, 2011). For programs 
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serving at risk and adjudicated youth that focus on outcomes other than vocation and work-
readiness, a different collection of assessment tools may be more appropriate. Non-vocational 
programs may not have use for a long and in-depth work-readiness assessment such as the DOT. 
Therefore, it is helpful to keep in mind that the assessment tools described here can be used in 
isolation – and assessment tools not encompassed by the POWER evaluation protocol may still 
provide more beneficial information.  
Once population characteristics and needs can be more reliably evaluated, areas for 
intervention can be discerned, and change over time in participant performance can be tracked 
objectively. At this time, more evidence-based occupational therapy intervention can be 
implemented, though some preliminary suggestions for intervention already exist including 
collaborative goal setting, adaptive life skills training, work-readiness training, and group 
interventions facilitating application of learning to work situations. In a systematic review of 
hands-on group interventions for individuals in community mental health settings, Bullock and 
Bannigan (2011) support the increased efficacy of group sessions requiring hands-on work 
compared to group sessions featuring talking alone when promoting the outcomes of social 
behavior and community functioning. Given the strong educational component present at the 
foundation of the RISE Program, social skills intervention is further supported for attaining 
positive outcomes, as are goal-setting interventions (Arbesman & Logsdon, 2011). Additionally, 
Cyrs and Haworth (2017) provide skill-by-skill recommendations for intervention based on the 
OTPF (AOTA, 2014) as part of the DOT assessment manual. Through these occupational 
therapy interventions, at-risk and adjudicated youth may be challenged and guided to develop a 
deeper mastery of skills necessary to attain, maintain, and succeed in a productive worker role. 
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Limitations 
The design and implementation of this project present several key limitations to the 
application of its results. Most significantly, the limited sample size of six students drawn from a 
single setting limits the scope and generalizability of data produced by this administration of the 
POWER evaluation protocol. The six participants in this project and their occupational profiles 
are not likely to be representative of the population of at-risk and adjudicated youth as a whole. 
Second, the POWER evaluation protocol, most notably the DOT, was administered over a period 
of 13 weeks - a relatively long interval of time. The diffuse time period of evaluation raises 
questions about potential maturation effects in the collected data, both within and between each 
participant (Portney & Watkins, 2015). Finally, only baseline data was gathered in this project. 
Given that no post-test occurred, understanding of change in participant performance over time 
gained from this project is extremely limited. In a reproduction of this project, POWER 
evaluation protocol administration would ideally occur over a more concentrated time interval 
(i.e. 5 weeks) to limit possible effects of participant maturation. Additionally, to extend and 
improve upon the study, post-tests administered as appropriate for assessment such as the 
MOHOST and the OSA could provide increased insight into changes in participant performance 
and perception over time.  
Implications for Future Research 
This project presents multiple potential starting points for continued research into 
evaluation and intervention with the population of at-risk and adjudicated youth. Five assessment 
tools have been preliminarily examined as part of the POWER evaluation protocol, utilizing an 
exploratory design with results reported through narrative summaries and descriptive statistics. A 
more comprehensive, empirical, and detailed analysis of these five tools as applied to this 
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population, alone or as a collective evaluation protocol, would be beneficial to implementation of 
future evidence-based practice. The OSA, MOHOST, and Kawa River Model tools can presently 
be utilized for a more in-depth examination of the constructs they measure, as they are already 
extensively researched in the literature, and have been deemed psychometrically and 
methodologically sound (Baron et al., 2006; Parkinson et al., 2006; Leadley, 2015). The RCV3 
and DOT are in earlier phases of testing and development, but have been demonstrated by this 
project to be potentially applicable and useful for practice with this population. More exhaustive 
examination of data produced by any or all of these tools may provide increased insight into the 
broad range of population characteristics from the occupational therapy standpoint. 
 In addition to examining population characteristics, three of the five assessment tools of 
the POWER evaluation protocol may be useful as outcome measures. The MOHOST, OSA, and 
RCV3 are all appropriate for measuring change in perception or performance over a period of 
time (Baron et al., 2006; Parkinson et al., 2006; Scott et al., 2017). As outcome measures, they 
could be utilized to detect and examine change in role participation, occupational performance, 
or perception of performance occurring over the course of program engagement or intervention 
implementation. This project has additionally identified multiple other areas of occupation that 
may be appropriate for intervention, including financial management, time management, conflict 
management, problem-solving, and aspects of habituation including roles, habits, and routines. 
These may be addressed through individual or group intervention as appropriate, and in a 
vocation-based setting, they may benefit from being housed within a graded, progressive, and 
highly structured program framework as suggested by Smith and colleagues (2010). Through 
application as outcome measures, the assessment tools examined in the POWER evaluation 
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protocol may be useful for research into the efficacy of specific individual or group occupational 
therapy interventions as pertaining to this population. 
Future studies with the population of at-risk and adjudicated youth that address the areas 
of goal-setting, goal-attainment, or goal-oriented behavior may also benefit from application of 
these assessment tools. Goal-setting interventions are one of many potentially beneficial methods 
for employment-seeking at-risk youth, as they have demonstrated to be a beneficial intervention 
for populations with mental health diagnoses who are working towards educational and 
vocational goals (Arbesman & Logsdon, 2011). Any of the five tools in the POWER evaluation 
protocol could be employed to contribute data towards a collaborative goal-setting process, 
which has been. Additionally, current systematic reviews indicate that more rigorous research 
into the efficacy and outcomes of activity-based groups is required to support their use in 
practice for mental health populations (Bullock & Bannigan, 2011). The tools encompassed by 
the POWER evaluation protocol may be useful as outcome measures to support research into this 
area, as well. 
Exploration, examination, and evidence-based implementation of specific intervention 
methods will contribute significantly to establishing best practice for therapeutic engagement 
with this population. The results of this project and its focus on appropriate assessment tools may 
contribute to the beginnings of a preliminary foundation for evidence in this area – but it is 
important to note that more questions for investigation have been uncovered than answers. For 
example, how prevalent are the performance problems experienced by the six participants in this 
project among the population at large? Will occupational therapy intervention targeting these 
areas for improvement be effective in creating change in performance, or change in outcomes? 
Are there better combinations of assessment tools for use as an evaluation protocol than those 
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utilized in POWER? What is best practice when working with at-risk and adjudicated youth? All 
of these questions indicate that continued growth of the evidence base is required, and that 
movement towards an empirical understanding of this area of practice, as urged by O’Connell 
and Farnworth (2007), is only beginning to take shape. 
 
CHAPTER SEVEN - Summary 
Work with the population of at-risk and adjudicated youth in community re-integration 
settings continues to be an emerging practice area for occupational therapists. As such, best 
practice for evaluation and intervention are still in the process of being established. Before 
strong, evidence-based intervention can be provided to facilitate demonstrable outcomes for this 
area of practice, evidence-based evaluation must first be in place to understand participant needs 
and baselines (AOTA, 2014). This project aims to address the need for evidence-based 
evaluation through design and implementation of an evaluation protocol in a vocational re-entry 
setting, culminating in the presentation of six comprehensive participant occupational profiles. 
Analysis of the data produced indicates that administration of the POWER evaluation protocol is 
useful for eliciting detailed occupational profiles of at-risk and adjudicated youth in community 
re-entry settings. It has additionally provided a foundation for a preliminary understanding of 
potential characteristics that this population may possess. These results can be utilized to support 
evidence-based practice. 
Occupational therapy, as a profession, is able to make significant contributions to 
community-based programs serving at-risk and adjudicated youth (McFadden, 2010; Shea & 
Wu, 2012). Through evaluation, intervention, and supportive services, application of the 
occupational therapy perspective can help meet the needs of program participants and bolster 
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service delivery. A multitude of potential assessments have been described, applied and 
analyzed; these can be administered in tandem to provide a comprehensive participant 
occupational profile, or alone to assess a single area of function. By examining these assessment 
tools and the data they produce, a foundation has also been laid for continued rigorous and 
empirical research to be conducted on evaluation and interventions with the population of at-risk 
and adjudicated youth. Development of evidence and evidence-based practices stand to increase 
efficacy of community-based re-entry programs, as well as promote identification and 
acquisition of positive outcomes for program participants – both now, and in the future of these 
settings. 
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APPENDIX A: Literature Synthesis Data Tables 
Citation 
 
Study 
Purpose/Research 
Question 
Design Sample 
Data Collection 
Strategies 
Findings that Inform This Study 
Lederer, 
Kielhofner, & 
Watkins 
(1985) 
What are the 
volitional patterns 
of juvenile 
delinquents 
compared to their 
non-delinquent 
peers? 
Comparative/ 
Descriptive 
15 young males 
incarcerated at 
a state 
institution, as 
well as 15 age-
matched peers 
● Administration 
of Role Checklist 
● Juvenile delinquents have similar 
patterns of volition to non-delinquent 
peers. 
● However, delinquents value different 
and more deviant occupations than their 
peers. 
Baltodano, 
Mathur, & 
Rutherford 
(2005) 
What are contextual 
factors influencing 
success or failure of 
transition for youth 
with disabilities in 
the juvenile justice 
system? 
Review/ 
Descriptive 
Analysis 
10 studies 
conducted as 
Masters’ theses 
with 
participants 
ages 12-17, 
male and 
female, with 
both disabilities 
and criminal 
justice 
involvement 
● Comparative 
Descriptive 
Analysis 
● Planning for community re-integration 
should begin immediately upon entry 
into programming. 
● Appropriate academic and vocational 
assessments given prior to transition 
increase likelihood of positive outcomes 
● Youth perceive feelings of “unwanted-
ness” and barriers to employment while 
receiving services. 
O’Connell & 
Farnworth 
(2007) 
What is the state of 
evidence regarding 
occupational 
therapy in forensic 
mental health 
settings, and how 
can it be advanced? 
Review/ 
Descriptive 
Analysis 
65 articles, 
chapters, and 
books 
describing 
occupational 
therapy in 
● Comparative 
Descriptive 
Analysis 
● At the time of this study’s publication, 
research studies in forensic mental health 
were very limited. 
● Vocational training is a strong area for 
occupational therapy intervention with 
this population. 
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forensic mental 
health settings 
● More rigorous research is needed to 
advance evidence-based practice. 
Stelter & 
Whisner 
(2007) 
What is the efficacy 
of occupational 
adaptation as a 
guiding framework 
for employment 
intervention with a 
forensic population? 
Program 
Evaluation/Case 
Study 
Unspecified 
number of 
participants 
receiving 
sheltered 
employment 
programming. 
● Case Study 
● Participant 
Interviewing 
● Descriptive 
Outcome 
Evaluation 
● Intervention structured by occupation-
based theory can be immensely helpful in 
promoting positive employment 
outcomes. 
● Structure provided by occupational 
theory allows intervention to positive 
impact roles, habits, social skills, work 
efficacy, and self-responsibility. 
McFadden 
(2010) 
What evidence 
exists for programs 
that fit within the 
occupational 
therapy practice 
framework for at-
risk youth in 
alternative 
education settings? 
Review/Critically 
Appraised Topic 
9 articles 
gathered from 8 
databases and 
sources 
pertaining to 
occupational 
therapy, 
alternative 
education, and 
at-risk youth 
● Database search  
● Article analysis  
● Lists and synthesizes outcomes 
observed in occupational therapy 
programs for at-risk youth in alternative 
education settings 
● Summarizes the scope of literature 
within occupational therapy pertaining to 
alternative education programs for at-risk 
and adjudicated youth 
● Provides implications for practice of 
occupational therapists providing 
services in alternative education settings 
with at-risk youth 
Smith, Petty, 
Oughton, & 
Alexander 
(2010) 
Descriptive analysis 
and reflection on 
program 
implementation/ 
Provide a model of 
good practice to 
occupational 
Case 
Study/Program 
Description 
Unspecified 
number of adult 
participants in a 
78-bed secure 
forensic learning 
disability facility 
over a 45-week 
pilot program 
● Clinical 
Observation 
● Qualitative 
Interviewing of 
Staff and Patients 
● Describes the implementation and 
outcomes of a work-based learning 
program focused on preparing a 
population with similar needs 
● Provides a model for an occupational 
therapy-based vocational program 
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therapy 
practitioners 
implementation 
period 
● Suggests a potentially appropriate 
assessment tool in the Occupational 
Therapy Task Observation Scale (OTTOS) 
 
Arbesman & 
Logsdon 
(2011) 
What occupational 
therapy 
interventions are 
effective for 
improving and 
maintaining 
participation and 
performance in paid 
and unpaid 
employment and 
education for adults 
with severe mental 
illness? 
 
Systematic Review 
46 studies 
selected from 
145 returned by 
search. 
● Examination 
and synthesis of 
articles selected 
for review. 
● Goal-setting intervention is effective 
for promoting positive outcomes for 
clients with educational goals. 
● The supported employment model 
demonstrates significant positive 
outcomes. 
● Educational goals are supported by 
social skills intervention. 
Bullock & 
Bannigan 
(2011) 
Is activity-based 
group work 
effective in helping 
people with severe 
and enduring 
mental illness in 
community setting 
improve their 
functional ability? 
Systematic Review 
3 studies 
selected from 
136 returned by 
search. 
● Examination 
and narrative 
synthesis of 
articles selected 
for review. 
● Activity-based group intervention has 
supported positive social interaction and 
community integration outcomes at an 
increased rate compared to talk-based 
group intervention. 
● More rigorous and widespread study of 
activity-based group intervention is 
necessary to support efficacy of these 
interventions. 
Iselin et al. 
(2012) 
What are 
perceptions of 
antisocial 
adolescent 
offenders regarding 
the importance of 
Prospective 
Longitudinal 
Multi-Site 
1354 
adolescents 
between 14-17 
years of age 
who were 
adjudicated or 
● Participant 
interviews over 
the course of 10 
years. 
● Perceptions of importance and ability 
to attain goals are demonstrated to 
predict future engagement in goal-
directed behavior. 
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and their ability to 
achieve positive life 
outcomes such as 
employment, and 
avoid negative 
outcomes such as 
arrest during their 
transition between 
adolescence and 
young adulthood? 
found guilty of a 
serious offense. 
● Aspirations for goal-attainment 
correlate highly with goal-oriented 
behavior. 
● Desire for gainful employment is 
correlated with increased positive 
employment outcomes and less self-
reported illegal behaviors. 
McQueen & 
Turner 
(2012) 
What are the views 
of forensic mental 
health service users 
on the interrelation 
of services and the 
desire to work? 
Interpretive 
Phenomenological 
Analysis 
10 individuals 
from a range of 
forensic mental 
health services 
● Semi-structured 
interviews 
● Provides deeper understanding of 
perspectives of a population with similar 
needs as at-risk and adjudicated youth on 
vocational rehabilitation services 
● Identifies supports perceived as 
positive by service users 
● Provides insight into client experience 
and potential feedback 
Davis et al. 
(2013) 
What is the 
effectiveness of 
correctional 
education programs 
for incarcerated 
adults? 
Meta-Analysis 
58 studies 
examining the 
relationship 
between 
correctional 
education, 
recidivism, 
vocational 
outcomes, and 
testing 
outcomes. 
● Statistical and 
Descriptive Meta-
Analysis 
● Synthesis of 
Articles Selected 
for Review 
● Correctional education programming 
improves recidivism rates. 
● Correctional education programming 
improves post-release employment rates. 
● Improvement in the research evidence 
base for correctional education 
programming is required; stronger 
research designed, measured program 
dosage, short-term indicators of program 
efficacy, and identifiable program 
characteristics are called for. 
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Aizer & Doyle 
(2015) 
What are the long-
term impacts of 
juvenile 
incarceration on 
high school 
completion and 
future 
incarceration? 
Retrospective 
Review of Records 
440,797 public 
school records, 
including the 
records of 
37,692 
individuals who 
were 
adjudicated. 
These records 
were then cross-
referenced with 
public crime 
records. 
● Exploratory 
statistical analysis 
and examination 
of records.  
● Juvenile incarceration is strongly linked 
to recidivism and adult incarceration. 
● Juvenile incarceration demonstrates 
strong negative correlation with high 
school completion. 
● After incarceration, juveniles are at 
significantly increased risk for dropping 
out of high school. 
● Incarceration is highly disruptive to 
productive patterns of behaviors for 
juveniles ages 10-16. 
Smith, Huey, 
& McDaniel 
(2015) 
What is the 
relationship 
between 
commitment 
language used 
during treatment, 
engagement with 
treatment, and 
weekly employment 
outcomes? 
Pilot RCT/ 
Correlational Data 
6 juvenile 
offenders (5 
male, 1 female) 
with gang 
affiliations and 
at least 1 arrest 
in the past year. 
All participants 
were of minority 
ethnicity. 
● Transcription of 
discourse for 
analysis of 
correlation 
between language 
use and 
outcomes. 
● Commitment language was positively 
correlated to completion of tasks. 
● Commitment language was not 
correlated with rate of employment. 
● Motivation was a key component 
supporting employment and educational 
outcomes. 
● Commitment language may increase 
motivation, but cannot alone determine 
outcomes. 
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APPENDIX B: Informed Consent 
DUQUESNE UNIVERSITY 
600 FORBES AVENUE      PITTSBURGH, PA 15282 
 
CONSENT TO PARTICIPATE IN A RESEARCH STUDY 
 
TITLE: Program Evaluation for Primary Occupations for 
Work and Employment Readiness  
 
INVESTIGATOR:   Abigail Catalano, BS  
OTD Candidate, Primary Investigator 
Rangos School of Health Sciences 
catalanoa@duq.edu 
 
ADVISOR:    Jaime Muñoz, PhD, OTR/L, FAOTA 
     Occupational Therapy Department Chairperson 
     Rangos School of Health Sciences 
     munoz@duq.edu 
  
SOURCE OF SUPPORT: This study is being performed as partial fulfillment 
of the requirements for the clinical doctoral degree 
in Occupational Therapy at Duquesne University.  
 
PURPOSE: You are being asked to participate in a project that 
is meant to evaluate the Primary Occupations for 
Work and Employment Readiness (POWER) 
Program part of the Re-Entry Through Industry-
Specific Education (RISE) Program, part of 
Goodwill YouthWorks. POWER is an occupational 
therapy evaluation program aimed at helping young 
people complete the RISE Program. 
 In order to qualify for participation, you must be: 
 A current student in the RISE Program, who 
joined the program on or before June 30th, 
2017. 
 18 years of age or older. 
 
PARTICIPANT 
PROCEDURES:  To participate in this study, you will be asked to:  
 Allow your RISE Program and POWER 
Program records (including intake 
assessments, as well as assessments and 
notes from case manager meetings) to be 
used to inform this program evaluation. 
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  This is the only request that will be made of you. 
 
RISKS AND BENEFITS: Since you will not be asked to do anything out of 
the ordinary from participation in the normal RISE 
and POWER Programs, there are no additional risk. 
There are minimal risks associated with this 
participation but no greater than those encountered 
in everyday life. Your participation may help 
YouthWorks to expand or improve services for 
employment readiness training within the RISE and 
POWER Programs.  
 
COMPENSATION: There will be no compensation for participation in 
this study. 
 
Participation in the project will require no monetary 
cost to you.   
 
CONFIDENTIALITY: Your participation in this project and any personal 
information that you provide will be kept confidential 
at all times and to every extent possible.  
 
Your name will never appear on any survey or 
research tools.  All written and electronic forms and 
project materials will be kept secure in a locked 
cabinet. Your response(s) will only appear in as 
data summaries.  Any project materials with 
personal identifying information will be kept for 
three years after the completion of the research and 
then destroyed. Audio recordings collected during 
interviews will be deleted from digital record 
immediately after being written as a text file. 
 
RIGHT TO WITHDRAW: You are under no obligation to participate in this 
project.  You are free to withdraw your consent to 
participate at any time by contacting and notifying 
me verbally or in writing. If you withdraw your 
consent, data from your records will be immediately 
removed from the program evaluation.  
 
SUMMARY OF RESULTS: A summary of the results of this project will be 
supplied to you, at no cost, upon request. 
 
VOLUNTARY CONSENT: I have read the above statements and understand 
what is being requested of me. I also understand 
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that my participation is voluntary and that I am free 
to withdraw my consent at any time, for any reason. 
On these terms, I agree that I am willing to 
participate in this capstone project. 
 
 I understand that should I have any further 
questions about my participation in this project, I 
may email Abigail Catalano at catalanoa@duq.edu, 
or Jaime Muñoz at munoz@duq.edu. Should I have 
questions regarding protection of human subject 
issues, I may call Dr. David Delmonico, Chair of 
the Duquesne University Institutional Review 
Board, at 412.396.4032.   
 
 
_________________________________________   __________________  
Participant's Signature     Date 
 
 
_________________________________________   __________________ 
Researcher's Signature     Date 
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APPENDIX C: Timeline of POWER Program Implementation  
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APPENDIX D: Summary of Data Collection Tools 
Tool Name Administration Areas Assessed Clinical Utility 
Occupational Self-
Assessment (OSA) 
 
(Baron et al., 2006) 
● Self-report measure; 
administered in Q-sort form 
● Administered individually 
during intake interviews 
● Participant perception of 
   ○ Skills and occupational 
performance 
   ○ Habits 
   ○ Roles 
   ○ Personal Causation 
   ○ Values 
   ○ Interests 
● Participant goals and 
priorities 
● Provides insight into participant’s 
perception of their skills, performance, 
environment, and priorities. 
● Contributes to collaborative goal-setting 
processes 
● Able to track changes in participant 
perception over time 
Kawa River Model 
 
(Leadley, 2015) 
● Self-report model 
● Administered as part of 
whole-group activities 
● Culturally-sensitive self-
insight 
   ○ Challenges 
   ○ Supports 
   ○ Individual characteristics 
   ○ Barriers 
● Holistic understanding of 
performance 
● Allows evaluation of self-perception in a 
manner considerate of participant culture 
● Provides participant means to express 
strengths, barriers, and environmental 
influences on performance 
Model of Human 
Occupation Screening 
Tool (MOHOST) 
 
(Parkinson, Forsyth, & 
Kielhofner, 2006) 
● Therapist observation 
rating scale 
● Administered through 
observation of participants in 
the classroom setting 
● Motivation for Occupation 
● Pattern of Occupation 
● Communication & 
Interaction Skills 
● Process Skills 
● Motor Skills 
● Provides a comprehensive overview of 
participant performance according to MOHO 
● Appropriate for participants who are not 
appropriate for participation in a long 
interview 
● Able to present performance data in an 
aggregate form 
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● Environmental Interactions ● Able to track change in performance over 
time 
Double OT (DOT) 
 
(Cyrs & Haworth, 
2017) 
● Therapist observation of 
task performance 
● Administered in one-on-
one setting 
● Work-readiness skills 
   ○ Self-care 
   ○ Community mobility 
   ○ Financial management 
   ○ Generalization 
   ○ Organization 
   ○ Planning 
   ○ Time management 
   ○ Cognitive flexibility 
   ○ Insight 
   ○ Judgement 
   ○ Problem-solving 
   ○ Attention 
   ○ Emotional regulation 
   ○ Confidence 
   ○ Impulse control 
   ○ Motor skills 
   ○ Direction following 
   ○ Clarification 
   ○ Initiation 
   ○ Sequencing 
   ○ Social interaction skills 
   ○ Conflict management 
   ○ Coping skills 
● Interactive and engaging means to observe 
participant’s application of a wide variety of 
work-readiness skills 
● Provides comprehensive and contextualized 
understanding of participant performance in 
skills necessary for attaining and maintaining 
employment 
● Contributes to collaborative goal-setting 
processes; participants are able to identify skill 
areas they wish to improve upon 
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Role Checklist, Version 
3 (RCV3) 
 
(Scott et al., 2017) 
● Self-report measure 
● Administered as part of 
whole-group activities 
● Present role participation 
● Role satisfaction 
● Goals for future role 
participation 
● Provides understanding of present role 
participation and satisfaction 
● Contributes to collaborative goal-setting 
processes by providing participants means to 
identify and prioritize desired roles 
Meeting Notes 
● Provided by case managers 
after one-on-one meetings 
with participants 
● Participant progress in the 
program 
● Updates on participant’s 
context and present situation 
● Provides contextualized understanding of 
participants’ progression through program 
curriculum, as well as challenges and 
successes encountered 
Observation 
● Continuous throughout 13-
week period of engagement 
● Occurred in both group and 
individual settings 
● Participant performance 
   ○ Motor skills 
   ○ Process skills 
● Social interaction 
● Patterns of engagement 
with program occupations 
● Patterns of engagement 
with environment 
● Provides contextualized understanding of 
participant performance, patterns of behavior, 
habituation to environment, social interaction, 
and development of skills. 
 
